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ABSTRACT PAGE

Title: "What's the Buzz?''--Pennsylvania's Adult Basic and Literacy
Education Professional Development Newsletter.

Project #: 99-6002 Funding: $39,687
Project Director: David W. Fluke  Phone No. (717) 596-3474

Contact Person: David W. Fluke

Purpose: This project was designed to provide an information
dissemination newsletter to meet the professional
development needs of adult basic and literacy education
practitioners in Pennsylvania.

Procedures: The project prepared and disseminated an 8-10 page newsletter
for 5 months (September and November, 1995 and January, March and May,
1996). The newsletter included information from a variety of sources
including research literature, the Pennsylvania Bureau of Adult Basic and
Literacy Education, professional organizations, governmental entities,
conferences, workshops and practitioners of adult education. The newsletter
was mailed to 4,200 adult educators in Permsylvania and 200 persons in

other states.

Summary of Findings: The adult education newsletter in general and 'What's
the Buzz?" in particular, is a viable vehicle for the widespread dissemination
of professional development information. The cost effectiveness and impact

on adult educators make it the most cost effective dissemination instrument
available in adult education on a statewide and regional basis.

Comments: This newsletter was extremely effective in dissemination important
professional development information to large numbers of adult educators
in Pennsylvania.

Products: 5 copies of an 8-10 page newsletter.

Descriptors:



1.

Introduction

The increased availability of professional development information and

the increased emphasis upon the importance of this information to the
improvement of quality of adult education services have produced a need

for viable, cost-effective dissemination techniques and instruments.

In a state such as Pennsylvania with a large rural population, many small
programs find dissemination of professional development information by
workshops and conferences are not effective due to the parttime nature

of adult educators, travel distances and small budgets.

Our newsletter helps fill this need for effective information dissemination
by providing our readers with up-to-date informative, useful knowledge
which is relevant and appropriate to adult basic and literacy education
instructors, tutors, counselors and administrators. We are proud to say
"What's the Buzz?" is regarded very highly by our readers in Pennsylvania
and produces a feeling of "belonging” among adult educators while keeping
them abreast of the latest in professional development information.

Because of budget restrictions our recruitment of new readers was inhibited
this year although we still maintain a mailing list of more than 4,200
adult educators in Pennsylvania who receive the publication. This is a
1,000% increase in readers from when we initiated the newsletter 15 years
ago.

The newsletter is prepared and edited by David W. Fluke and Juliet B. Fluke
with final graphics and editing by Tana Reiff.

Contents of the newsletter are designed to meet the professional development
needs of adult educators in Pennsylvania and copies of all issues of "What's
the Buzz?'" are available on loan from the state adult literacy resource

center, AdvancE, 333 Market Street, 11th floor, Harrisburg, PA 17126-0333.
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Activities were conducted from July 1, 1995 through June 30, 1996 with

newsletters mailed every other month beginning in September, 1995.

Body of the Report
Statement of the Problem: To meet the professional development needs of
adult educators in Pennsylvania in an up-to-date, cost efficient manner.
Goals and Objectives:
1. To prepare an 8-10 page general newsletter containing information relevant
and pertinent to adult basic and literacy education practitioners in
Pennsylvania.
2. To include as newsletter contents information and articles from as many
sources as can be identified.
3. To prepare the newsletter in a format which encourages recipients to
read the articles contained in the newsletter.
4. To assemble an Editorial Board of experienced adult educators to serve
as resource persons to the editor.
5. To maintain a comprehensive up-to-date mailing list of 4,000+ adult
basic and literacy educators in Pennsylvania.
6. To mail copies of the newsletter to persons on the mailing list such
mailing to occur every other month beginning September, 1995 and concluding
May, 1996.

Administration

Overall, including fiscal, administration of the project is through the
offices of Adult Education Linkage Services, PO Box 214, Troy, PA 16947.
Project administration is the responsibility of the project director/editor
who has administrative and oversight responsibilities for all phases of

the preparation, publishing and dissemination of the newsletter.



Procedures
Procedures employed to study or explore the problem included surveys of
adult educators in Pennsylvania, input from members of the editorial board
and a compilation of comments and suggestions submitted by readers.
Objectives Met
All objectives were met by the project. Adult educators receiving the
publication indicate they read the newsletter and the contents meet their
professional development needs.
Objectives Not Met (Negative Results)
Although all objectives were met, budgetary restrictions seriously inhibited
the effectiveness of the newsletter by restricting the number of issues
and pages. This resulted in many important information and professional
development items being omitted from the newsletter or being not timely
due to the bi-monthly distribution schedule. In addition, budgetary

restrictions prohibited us from actively recruiting new readers.



Evaluation

In addition to a coméilation of comments from readers, a survey form was
included with copies of the March, 1996 issue. A third party received
the forms and prepared a report of the evaluation results, a synopsis of
which appears below (the entire report appears in the Addenda to this report).
Evaluation Results: Responses on a scale of 1 (lowest) to 5 (highest)
How does this year's format compare to last year's?

5-38%  4-43% 3-14% 2-29% 1-0
How does this year's publication of 5 issues compare to last year's
publication of 10 issues?

5-33% 4-17% 3-17% 2-297% 1-0
How does this year's number of pages per issue (8-10) compare with last
year's (12-14)?

5-33% 4-33% 3-24% 2-0 1-10%
How useful are the articles we run in The Buzz?

5-40%  4-487  3-0 2-8% 1-4%
How important is The Buzz to your professional development as an adult
educator?

5-48% 4-30% 3-127 2-12% 1-0
Do you read every issue of The Buzz?

Yes-867  No-14%
Do you read every article in The Buzz?

Yes-38%  No-627%

Types of Articles You Find Most Interesting in The Buzz?
* Articles on ways to improve learning of adults.
* Articles on instructional strategies.

% Articles on new programs to assist adult learners.



3%

New publications in literacy and technology.
% Ideas from providers of AE programs across the state.

% Innovative programs that can be shared to improve services.

3%

Program outcomes; programs which have met their goals and have been

evaluated.
% Retention rates.

% Reviews of materials and articles on new teaching techniques most
helpful. We also rely on The Buzz for information on upcoming events.

% Updates on conferences anywhere in the state.

% Introduction of wﬁat to expect in the next issue.

% Success stories from different centers.

Comments

"] would like to see -reviews of available software for adult education
and ESL."
"Wou are all doing a fine job, and I hope you will continue this work for
many years to come.'
"The Buzz just gets better and better! Keep at it. It's a great service
to the field."
" New format is too busy and cluttered. Liked the old one better."
"It helps me and other people I talk to. Keep up the good work."
" I read 'What's the Buzz?" from cover to cover. I find it extremely
interesting and informative. Also, I get the feeling that I am in touch

with what is going on in other parts of the Commonwealth, that I am part

of the mainstream of literacy programs and that I am aware of current trends

in the field of adult education."
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Dissemination of This Report
This report including copies of each issue of the newsletter, is being
sent to the Bureau of Adult Basic and Literacy Education (333 Market Street,
Harrisburg, PA 17126-0333)for dissemination as they wish.
Conclusions

"What's the Buzz?" is a cost-effective method of disseminating adult education
professional development information. It is relied upon by adult basic
and literacy education practitioners in Pennsylvania to provide information
which can be used to improve the quality of their services to adult learners.

Recommendations
Serious consideration should be given to restoring ''What's the Buzz?" to
its 10-month per year publication status. There have been numerous instances
of timliness being lost because of the time gap between issues.
In addition, the cut from 128 pages published in 1994-95 to 44 pages in
1995-96 seriously inhibits the goal of the newsletter to furnish readers
with the type of information necessary to professional development.
It is our recommendation a thorough examination be undertaken which would
evaluate the cost effectiveness and numbers of adult educators reached
by other dissemination projects and this cost effectiveness be

compared/contrasted to that of our newsletter.
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BUREAU OF
ADULT BASIC &
LITERACY EDUCATION

able

PENNSYLVANIA
DEPARTMENT OF
EDUCATION

Special Project

__ From the Bureau

FRUITS OF
OUR LABOR

by Cheryl Keenan,
Director, Bureau of ABLE

I would like to take this oppor-
tunity to welcome you back
from the long, hot, wonderful
summer. As the days begin to
shorten and the weather begins
to cool, I would like to share
some information with you to
get you back into the swing of a
new season of teaching and
learning. Since my appointment
to the Bureau, I have worked
with you and our Bureau team
to improve adult basic and lit-
eracy education. This year
brings some fruit to bear for our
labor over the past two years.
1995-96 contract process.
We in the Burcau extend a spe-
cial thank-you to program direc-
tors and administrators for your
special efforts in the new Sec-
tion 322/Act 143 application
process. The consolidation of
multiple programs into a single
state or federal application and
contract has greatly reduced the

amount of paperwork and frus-.

tration involved. This consoli-
dation, coupled with the focus
on performance rather than
number of specific detailed

Continued on p.2
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Adulits Do Not Have to Be There .

In adult basic and literacy
education, a captive
audience is an aspiration,
not an assumption.

“Adults vote with their feet.” This
is a favorite adage of adult edu-
cators. High adult class drop-out
rates have become so expected
that many of us don’t consider this
a problem anymore. The attitude
seems to be that if the learning
situation doesn’t meet the needs
of our adult learners and they
leave—well, there are always
plenty more out there and our
classes are too large anyway.
Laubach Literacy Advance’s
philosophy. The introduction to
Teaching Adults—A Literacy
Resource Book, published by
Laubach Literacy Advance, dis-
cusses these principles of adult
learning:
* Each adult learner is a unique
individual and brings to the learn-
ing process his or her wealth of
knowledge and experience and
has individual needs and interests.
* Reading and writing are
meaning-based processes; to
make meaning, people must be
able to recognize language
forms as they are being used,
understand the purposes for
writing, and react to what they

Learning is more likely to take place
when instruction has meaning.

read using their prior knowl-
edge, experience, and values
and apply the meanings they
make to their lives.
Understanding. Literacy
teacher and author Marilyn
Gillespie says that teachers and
tutors need to understand the
following concepts:
* Instruction in reading, writ-
ing, speaking, and listening
should allow learners to become
independent communicators of
ideas and feelings.
» Literacy instruction should
help learners to participate in
their communities and families
and to use their skills to improve

the world in which they live.
* Instruction should take into
account learners’ personal feel-
ings, needs, and concerns. It
should aim to overcome any sense
of past failure, to encourage risk
taking, and to enable learners to
reach specific goals.
* Instruction should flow from
learner assessment, which should
be a shared and ongoing process
that helps ensure that programs
meet learners’ goals.
* Literacy instruction will be
more effective if learners help
identify objectives and specific
activities; learners should be
able to tie instruction to their
needs, experience success dur-
ing instruction, and recognize
what progress they have made.
Continued on p.4
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guidelines, has allowed us to
serve you better by focusing on
the more important aspects of
applications and by processing
your contracts more expedi-
tiously. Our goal was to reduce
the average processing time in
the Bureau for Act 143 and Sec-
tion 322 applications from 90 to
45 days. We exceeded this goal:
the average processing time
within the Bureau for the 186
Section 322 and 145 Act 143
applications approved for fund-
ing was approximately 40 days.
Additionally, the number which
had to be returned to the Bureau
by the Legal Office or Comp-
troller for additional corrections
also was significantly reduced.
Most programs received their
initial check for funding in Au-
gust, and all but a few of the re-
maining will receive the initial
payment in September. There
were still some errors that

WWAWHAT S\ A a/vv:zwigﬂ;
Tirer Bz

What's the Buzz?, Pennsylvania
Adult Education’s Professional
Newsletter is published five times
in 1995-96 by Adult Education Link-
age Services, Box 214, Troy, PA
16947, under partial funding pro-
vided through the Pennsylvania
Department of Education from the
U.S. Adult Education Act, Section
353. Itis distributed without charge
to practitioners of adult basic and
literacy education in Pennsylvania
and no endorsement of newsletter
contents by PDE nor USDOE should
be inferred.

Editor: Dave Fluke
Production: Tana Reiff

caused delays for some con-
tracts, but most of these were
minor and easily corrected, and
most were caught by the advi-
sors during the initial review in
the Bureau. A point to remem-
ber! The majority of the signifi-
cant errors were in applications
from agencies that did not send
representatives to the Adminis-
trative Workshops.

Data reporting. Another
area where we in the Bureau feel
we are making considerable
progress is by providing you
better service in the process for
reporting student, staff, and pro-
gram data. The pilot automated
database and reporting system
has been developed and ap-
proximately 90 agencies have
chosen to participate in the pi-
lot use of the automated system
this year. Training in the use of
the database will be conducted
in a series of workshops in Sep-
tember (see p.6). Programs
which will continue to use the
manual scannable forms to re-
port data were provided the nec-
essary forms and instructions
earlier this month. This is ear-
lier than we have provided the
forms most years, but because
of printer problems, still later
than our goal. Next year, we
again will have the July 1 date
as our goal.

Literacy Corps. Effective
July 1, the Department of Educa-
tion and, in turn, the Bureau of
Adult Basic and Literacy Educa-
tion assumed responsibility for
the Governor’s Literacy Corps
Program. This program previ-
ously was administered by the
Department of Labor and Indus-
try as part of PennSERVE. The
Literacy Corps Program serves to
promote lifelong involvement in

community service while enhanc-
ing the curricula of higher educa-
tion institutions with service
learning opportunities that solve
measurable community prob-
lems. The Bureau has expanded
the scope and eligibility for
grants under this program to fur-
ther promote student volunteer
service in literacy programs.

Competitive grants of up to
$35,000 are available for the pe-
riod January 1 through June 30,
1996, to establish collaborative
partnerships between institutions
of higher education and adult ba-
sic education and literacy pro-
grams. Applicants can be either
partner—the higher education in-
stitution or the provider agency.
The application deadline is Sep-
tember 30, 1995. Details on spe-
cific requirements and procedures
were distributed in an announce-
ment in mid-August.

Special projects and pro-
grams. In order to maximize the
use of Section 353 funds for
greater statewide impact, the Bu-
reau funded a number of initia-
tives to improve the overall qual-
ity of adult basic and literacy edu-
cation. Most notable of the qual-
ity improvement initiative is
Project EQuAL, which is enter-
ing its second year of implemen-
tation. Through first-year activi-
ties, EQUAL documented the
successes of ten pilot sites. The
Bureau is publishing a summary
of Year One for statewide distri-
bution. EQUAL will continue to
build upon that success by ex-
panding to 20 sites during year
two, with an emphasis on using
program data and learner assess-
ment. Look for more information
on EQUAL in this issue.

Another objective for the use
of 353 funds is to provide uniform

access to staff development
projects for all adult educators. To
accomplish this, the Bureau has
funded several statewide projects.
Dr. Richard Cooper will provide
statewide training and follow-up
activities related to learning dis-
abilities and teaching in multi-
level classrooms. The Bureau is
also sponsoring a project to de-
velop and implement teacher
inquiry and research in four tar-
geted staff development regions.
Exciting technology initiatives
will provide opportunity for
adult educators to network elec-
tronically and to use technology
for instruction and staff devel-
opment.

The Bureau funded several
local projects to develop model
programs that may be replicated.
One model is based on the provi-
sion of adult literacy services in
coordination with six Family
Centers. Reflecting the nation-
wide School-to-Work initiative,
two proposals to integrate work-
based and school-based learning
in adult education programs
were funded. Two communities
were funded to conduct inter-
agency cross training activities
to foster collaborative relation-
ships in the provision of adult
basic and literacy education.

Other training opportunities
include support of two national
conferences in Pennsylvania: the
Adult Literacy Technology Con-
ference held in Philadelphia in
August, and the Commission on
Adult Basic Education (COABE)
to be held in Pittsburgh in May.

Please keep your eyes and
ears open for more information
about these and other initiatives
throughout the year. Wishing
you and your learners a year of
growth and good fortune! %

_—
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ACTION
RESEARCH:
COLLEGE
STUDENTS AS
LITERACY
TUTORS

by Raiana Mearns,
Coordinator, Adams
County Literacy Council

The action research process first
looks at a problem you are hav-
ing with your program. The next
step is to determine one change
which could be tried in order to
solve that problem. That change
is then put in a question form and
a baseline is established. This
baseline will indicate how suc-
cessful the change was. Data is
collected while the change is tak-
ing place. Upon completion, you
look at your data and reflect on
the results. Finally you ask your-
self, “Did it work?” If the process
doesn’t work you can try again by
changing a different factor.

In July 1994, the Adams
County Literacy Council was
given the opportunity to employ
a work-study student from
Gettysburg College. The plan
was to use this student as a tu-
‘tor coordinator at the Adams
County Prison, and Paula Smith,
Coordinator at the Region 6
Staff Development Center, sug-
gested applying for an action
research grant. She explained
the research must fit into one of
four categories: 1) independent
study, 2) share/compare, 3)
adopt/adapt, or 4) practitioner
inquiry centered. With Paula’s
assistance and information from
our state adult literacy resource
center, we identified a model de-
veloped in Schuylkill County

ERIC
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which could be adapted to our
situation.

The problem. Because of
many problems, we had been hav-
ing difficulty retaining tutors in
our literacy program at the Adams
County Prison. We thought col-
lege students might have the flex-
ibility necessary for this situation.

The work-study student and
I set as our objectives to recruit
student volunteer tutors from
the college, participate in a
training program, coordinate a
weekly prison schedule, keep
attendance records and a jour-
nal, and distribute evaluations at
the end of the tutoring year.
Optimistically, we set our
baseline for success at a 50%
retention rate for tutors.

The results. The Adams
County Literacy Council trained
30 Gettysburg College students as
ESL and basic reading tutors.
Coordinating the tutors was easier
than anticipated since we were
able to use the college e-mail
system and the college mail. We
also had some community tutors
and a VISTA volunteer involved
in the tutoring program.

At the end of the year we had
retained 35% of the original tu-
tors. Since the number of in-
mates involved in the program
also decreased we were able to
meet the needs of the adult stu-
dents who remained in the pro-
gram. Although I did not meet
the criteria for success, we did
provide literacy skills training
for a number of inmates.

Recommendations. 1) To
see definitive results in an ac-
tion research project adhere to
the idea of one change ata time.
2) It is better to have too many

S EPTEMBER 1 9 95

Members of the Adams County
Literacy Council at the 1995 NE
Regional Literacy Conference, from
left: Ken Bucher, Sue Bucher,
Raiana Mearns, Bill Pritt.

tutors than too few. 3) College
students make excellent tutors.
They have great energy and
enthusiasm and the prisoners
really enjoy talking with them.
However, they are very busy
with campus commitments.
4) Although we had great tutors
from the college, the tutors who
stuck with our program were
those from the community.

For more information, call
me at (717) 334-3065.%

TECHNICAL
ASSISTANCE
AVAILABLE FOR
WORKPLACE
PROGRAMS

Priscilla Carman of the Institute
for the Study of Adult Literacy at
Penn State tells us a resource note-
book and trainer’s guide contain-
ing a database of resource persons
in workplace literacy are now
available through the AdvancE
state adult literacy resource cen-
ter (1-800-992-2283).

The materials were devel-
oped as part of a WorkNet
project, funded under section
353, designed to expand the
state’s workplace literacy pro-
vider and trainer network. Sev-
enteen persons participated in
two five-hour training sessions
in February and April, 1995.

WorkNet participants are
available to provide regional
technical assistance on a variety
of workplace literacy issues and
topics. Contact Priscilla Carman
at (814) 863-3777, e-mail
psc3@psu.edu.

Workplace literacy technical
assistance is also available
through the National Workforce
Assistance  Collaborative
(NWAC), which works with
businesses and service and in-
formation providers, (202) 289-
2915). E-mail address is

. °,
Bernice_C._Jones@nab.com.*®
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From the podium ... '

SURPLUS PEOPLE
by Dr. Gordon Godbey

One issue about which most of
the public know little is the mat-
ter of illiteracy among adults, or
severe undereducation, making
these people of little use in a de-
mocracy. In fact, undereducated
adults’ ability to get information
on their own and form reasoned
opinions is virtually nil.

These illiterates or semi-
literates cannot manage a job
much more complicated than
shoveling dirt, pumping gasoline
(if they can find a “full-service
station”) or with luck, assembling
parts in a factory, a skill not much
beyond a chimpanzee’s.

Officially we are embarrassed
as acommunity, a state, or nation
about having so many such
people. Officials, governors’
wives, and even the United
States President feel obligated
to make appropriate words
about how we must work with
these people, and bring them to
a new life through literacy.

One recent push came under
a name that invites incredulity,
or even laughter: Literacy for
the Homeless. In the words of
Little Orphan Annie, “Great
Leapin’ Lizards!” If a person
has no home, how do we find
him, set him down, and teach
him to read and do simple num-
bers? But the money has been
available, and so the literacy in-
dustry uses it somehow. It re-
minds one of the words of a
former Soviet worker, who was
accused by a visiting foreign re-
porter of not doing his job:
“They pretend to pay us, and we

pretend to work.”

In fairness, let us say that vir-
tually all the tutors, teachers, and
teachers of teachers of illiterate
adults are good folk, with very
good-hearted intentions. In many
cases their work has enabled un-
fortunates to move up economi-
cally, socially, and in self-esteem.
That is not at issue. Our screed is
about the lack of higher-level un-
derstanding of the issue. In most
cases, the illiterate adult did not
learn in school, and dropped out
early. In some cases, the person
has low ability, often beset by
poverty, perhaps with illness. But
not all such persons so beset be-

came illiterate dropouts. Sec-’

ondly, even if the person had per-
sisted in school until literate, there
may well have been no job for
such low-level skills as he had.

We have surplus people to-
day. We have no work for many
people who ten or even fewer
years ago could have squeaked
by doing routine work.

Our first need, one can believe,
is not just skill in reading and do-
ing numbers, not in getting diplo-
mas from schools. These schools
did not teach us how to deal with
the surplus people, the “nonpro-
ductive” people. <

Dr. Gordon Godbey is professor
emeritus of Penn State University, a
former president of the Pennsylva-
nia Association for Adult Continu-
ing Education, and a member of the
PAACE Board of Directors. The
above was excerpted from a column
he writes for The Luminary of
Muncy, PA.

ADULTS DO NOT..., from p.1

Teaching Adults—A Literacy
Resource Book is available from
Laubach Literacy Action, Box
131, Syracuse NY 13210.

An ERIC Digest titled
“Guidelines for Working With
Adult Learners” notes, “Given
the wide support for learner in-
volvement, the discrepancy be-
tween adult education theory
and practice is perplexing.” The
Digest suggests some ways in
which instructors of adults can
become more learner-centered
in their practice:

1. Understand the nature
of the adult learner. They tend
to be self-directing; they have a
rich reservoir of experience that
can serve as a resource for learn-
ing; adults’ readiness to learn is
frequently affected by their need
to know or do something; adults
are generally motivated to learn
due to internal or intrinsic factors.

2. Assess learner needs.

Through needs assessment, with
adult learner involvement,
adults can identify their problem
areas in relation to the course
topics.

3. Create an effective adult
learning environment. Support
learners through an environment
that meets both their physical
and psychological needs.

4. Capitalize on the first
session. First impressions are
frequently lasting ones.

5. Support opportunities
for individual problem solving.
Adults have many responsibilities
besides that of learner and conse-
quently may feel a sense of isola-
tion in their student role. En-
courage formation of study
groups, and always be available
for individual conferences.

ERIC Digest #154 is avail-
able from the ERIC Clearing-
house on Adult, Career, and Vo-
cational Education, 1900 Kenny
Road, Columbus, OH 43210,
and through AskERIC online. %

Y\
GRAMMER CORNER

Feweor or Loss?

by Abbei Brawley
Southwest Regional
Advisor, Bureau of ABLE

Time to settle in and focus on making this year better than ever. I want
to help you do that with some hints and rules for grammar and usage,
writing, structure/syntax, and mechanics. For example, are you sure
you know the difference between few and less?

Few applies to number; fewer modifies plural nouns that apply to:
» distances (fewer blocks to run, fewer miles to go)
* sums of money (fewer tens in that stack)
» periods of time (fewer hours in a day)

Less applies to:

* degree (less sturdy, less reliable)

* value (less worth)

* amount (less money, less time)

* It modifies collective nouns (less staff present, less population). <

Editor’s note: Readers with specific grammar concerns should contact Ms.

Brawley at (717) 787-6344.

\)_

RIC

Aruitoxt provided by Eic:
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®
P rO eCt . = ; ) During the first year, ten pilot sites
documented their use of learner assess-

ment and other data to manage their
programs. Participating programs
represented the diversity of adult
education providers across the state,
including school districts, prisons,
literacy councils, community-based

v|| organizations, and colleges. A great deal
was learned from this first step.

WHAT WE'VE LEARNED

Report on
Year One

Through the activities of Year One, a

number of findings:

» Pilot projects instituted more formal
data collection procedures—new
ways of gathering and filing data to
maximize the usefulness of the
information.

* Pilot projects reviewed the quality of
data collected. Projects asked teachers
and tutors to provide more detailed
information about student goals and
accomplishments.

* In a number of the pilot project sites,
learners were not staying in the
program long enough to be post-
tested. Some pilot coordinators met
with teachers and tutors in their sites
and discussed ways of encouraging
learners to persist in their programs.

Over ...

L1teracy Educatron The goal to burld the: capacrty of local adult
education prov1ders to collect and use data about their learners
and therr ‘programs. The purpose for better program planmng

| will be used to specrfy statewrde performance standards
Why this effort? Pennsylvania is moving forward. wrth its
plan to set standards for adult educatron n response to the re

“Droject EQuAL has enmcouraged
mere active participation from our
teachers—even those who were
not part of the pilot.”

Jtherr serv1ces L '
pin _nnsylvama S eﬁort is not 1solated The goals of EQuA-
are part of a national context for i 1mprov1ng accountabrlrty and
the quality of educatronal services. SRS

Sandy Strunk, Lancaster-Lebanon IU #13

-
BUREAU OF
ADULT BASIC &
“* LITERACY EDUCATION
Our program cellects a lot of data about studemnts.
EQuAL made us think about how to better orgam- ab]e
ize, summarize, and categorize it.”
. . . ) ) PENNSYLVANIA
John Vrana, Pennsylvania State University-Beaver Campus, DEPARTMENT OF
Adult Literacy Action
l: KC 5p¢a'al ]hoied
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“EQuAL made us look at the data
about students and challienged
some of our assumptions.”

Jeff Woodyard, Tri-County OIC, Harrisburg

And a number of insights concern-
ing assessment, curriculum and
instruction, and staff development ...
On Assessment:

* Many students who pass the Official
GED Practice Test never actually take
the test.

* The criteria for student progress needs
to be reviewed.

* Because programs focus primarily on
students’ problems rather than their
accomplishments, outcome data often
are not collected.

* Programs need to review testing
procedures—such as to establish
regular post-testing schedule, commu-
nicate the importance of post-testing
to teachers and tutors, and find ways
to decrease learners’ test anxiety.

* ESL programs may need different
types of standardized tests—for
example, a test for low-level English
skills.

¢ Student involvement in their own
assessment may increase their
motivation.

On Curriculum and

Instruction:

* There are differences in

the perceptions of teachers
and learners in ESL pro-
grams concerning the goals o
for instruction. P
Q

On Staff Development:

» Teachers and tutors learned more
about how to use competencies to
show progress.

* They more frequently used test scores
to guide instruction.

* They examined various forms of
assessment and ways of administering
them to reduce students’ test anxiety.

* They documented applied perfor-
mance assessments.

* They conducted follow-up with
students who leave the program.

* They used data to manage a classroom
(e.g., data from learning styles -
inventory).

* They used support services to promote
retention.

* They shared promising practices.

“Reviewing the learner assess-
ment data for EQUAL, we realized
that teachers and students are
accomplishing 2 lot in the class-
room,; but we need to find ways fo
documennt it more systematically.”

Pat Haff, Community Women's
Education Project, Philadelphia

YEAR ONE ACTIVITIES

<% The Bureau tapped the professional services :
of COSMOS Corporation. of Bethesda,

Maryland, whose staff bring to this project a
depth of expertise on assessment and quality-
improvement systems. Judy Alamprese of
COSMOS is directing the project.

< October 1994, COSMOS's project staff
trained the Bureau's Regional Advisors on the
use of monitoring materials.

% November. COSMQS's staff met with

EQuAL Advisory Committee members. Also,to
inform the larger adult education community, a
teleconference was broadcast, led by Judy )
Alamprese; Cheryl Keenan, Director of ABLE;

and Linda McCrossan of the Adult Literacy
Center of Lehigh Valley. ~ '

<% January 1995. COSMOS conducted a .
training session with staff from the pilot project
sites: Training focused on' methods for '
collecting and using learner assessment and
other program data to improve the program
quality. Together, the pilots and COSMOS :
selected some 900 learners on which to track .
assessment (pre- and post-test data, skills
achieved, competencies attained).‘x

< February-May. The pilot sites worked
diligently, completing Learner Assessment
Forms and Data for Program Management
Logs: COSMOS reviewed sample data
collection forms, provided telephone tech-
nical assistance, and reviewed the progress
of Project EQuAL with pilot site coordinators.
COSMOS then conducted a mail survey of 30
teachers and tutors who had participated in
EQuAL and end-of-year telephone interviews -
with pilot site coordinators.

< June. COSMOS conducted a review
meeting of Year One activities with pilot site
coordinators and Advisory Council members.

NEXT ON THE AGENDA
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Year Two is under way. To broaden the
scope of EQuAL, ten more pilot project
sites are becoming involved. They too
are being trained in procedures for
collecting and using learner assessment
and program data. Meanwhile, Year One
pilot projects will continue with their
data collection.

All the while, COSMOS staff will
provide technical assistance to all of the
pilot project staff and the Bureau.



VISTA:
SERVING THE
GOAL OF
LITERACY IN
PENNSYLVANIA

by Carrie L. McClure,
VISTA

“Your pay will be low; the con-
ditions of your labor often will
be difficult. But you will have
the satisfaction of leading a
great national effort and you
will have the ultimate reward
which comes to those who serve
their fellow man.”
. The first 20 Volunteers in
Service to America (VISTA)
heard this message as President
Johnson welcomed them to the
White House on December 12,
1964. In the 30 years to follow,
VISTA has weathered political
priority changes and budget
cuts, but one aspect of the na-
tional service program has held
steady: its commitment to serv-
ing poverty-stricken communi-
ties, opening doors for people
through community-based educa-
tion, employment, and grass-roots
empowerment projects.
A good portion of VISTA in-

volvement has been in adult ba-

sic education. Since the begin-
ning, 14,965 adult literacy tutors
have been trained under VISTA.
In both rural and urban areas
across Pennsylvania, nine non-
profit literacy organizations ben-
efit from the work of 24 VISTAs.

VISTA volunteers serve a
minimum of one year, receiving
a subsistence allowance that
puts them on the same economic
level as many of the people they
are serving. At the end of their
service they receive an educa-

tional grant of $4,725. Unlike
the new AmeriCorps USA,
VISTASs do not work in a direct
service capacity such as a tutor
or teacher. Instead, they serve as
community organizers, trainers,
developers, and fundraisers.
Their goal is to build or expand
a program that will be more self-
sufficient when their service is
completed.

Pam Logsdon works as a
VISTA with the Crawford County
Literacy Council, Inc., in
Meadpville. She says, “In small
councils, VISTAs do just about
everything.” For her, this includes
recruiting volunteers for the one-
on-one tutoring program, training
the volunteers, assessing learners,
matching tutors and learners, and
facilitating workshops and recog-
nition events.

Darlene Benci, a retired so-
cial service caseworker, now
serves as a VISTA at the Greene
County Library System’s Adult
Literacy Project. “I’ve grown
more as a VISTAthan I did as a
caseworker,” Darlene says with
a smile. One of her duties at her
site in rural Pennsylvania is to
raise community awareness
about the services her organiza-
tion offers.

S EPTEMBER

Martin McClure, VISTA with the
YMCA of Philadelphia, assists
student Yvonne Bass with editing
an essay on the computer

At the Adams County Lit-
eracy Council in Gettysburg,
Jason Giersch works on
fundraising. Jason was instru-
mental in obtaining a recent
grant of $800 from the
Southland Corporation. He also
organizes a local prison program
that does one-on-one tutoring
with the prison inmates.

In Philadelphia, the Mayor’s
Commission on - Literacy
(MCOL) coordinates the service
of six VISTAs involved in adult
literacy. Three work directly with
the Commission and three at non-
profit organizations (YMCA,
Community Occupational Readi-
ness and Placement Program, and
the Center for Literacy.)

Justine Hamilton is at the
Mayor’s Commission. As the
Volunteer Site Coordinator,
Justine assists new literacy sites
in organizing literacy programs.
She is about to complete her sec-
ond year of service. Her first
year and a half were spent in a
literacy program In Kentucky.
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When asked why she chose to
continue as a volunteer past the
first year, Justine responded,
“VISTA Is an education for me

. a wonderful opportunity to
be part of a team.”

Scot Mentzer, Director of the
YMCA Adult Literacy Program,
feels strongly that VISTAs are
a valuable resource for non-
profit organizations. “VISTAs
are highly motivated people,” he
comments. “They add a lot to
our program.” He adds,
“VISTAs have a key role in
helping better our own country.”

Currently the YMCA in Phila-
delphia has only one VISTA, but
it hopes to add two more this year.
Martin McClure, the current
VISTA, was recruited from Cali-
fornia. After a career in recreation
management, VISTA was an op-
portunity to combine a lifelong
love of service with his interest
in education. Martin manages the
YMCA computer lab and sums
up the feelings of many when he
refers to his service as a win-win
situation for everyone involved.
“I have the opportunity to learn
... and the YMCA could not af-
ford to pay a staff person. I think
National Service is a cost-effec-
tive way to supplement agencies
like the Y. The government is not
just throwing money at the prob-
lem; they are supporting real
people doing real work towards
worthwhile goals.”

Obtain more information by
contacting the VISTA State Of-
fice at (215) 596-4077. Keep in
mind that literacy VISTAs have
been put on hold until January
and these programs may even be
eliminated.



Q. Newsletter Roundup

in which we note types and contents of professional
newsletters to assist Buzz readers in finding their way
through the aduit education newsletter maze ...

*0GED Items is a free publica-
tion from the General Educational
Development Testing Service
(GEDTS). Its May/June 1995 fea-
ture article tells of a GED gradu-
ate who has been named Chief of
Naval Operations for the U.S.
Navy. Admiral Mike Boorda is
responsible for 479,000 active-
duty sailors and 500,000 reserv-
ists and serves as a member of the
Joint Chiefs of Staff. He left
school at 16, enlisted in the Navy,
and started preparing for the GED
in boot camp. He was commis-
sioned in 1962, attended the U.S.
Naval War College, and received
a B.A. from the University of
Rhode Island in 1971. Adm.
Boorda was awarded the GEDTS
Special Recognition Award at the
1995 GED Administrators Con-
ference. (Mention this achieve-
ment to recruiting officers who
discriminate against GED gradu-
ates.) To get on the mailing list
for GED Items contact GEDTS,
One Dupont Cir. NW, Ste. 250,
Washington, DC 20036-1163.

=OLVA Works: A Guide to Work-
place Education is featured in the
Summer 1995 The Reader, from
Literacy Volunteers of American
(LVA). The new guide focuses a
management approach to build-
ing workplace literacy capacity
and includes information about
various workplace models, pack-
aging and marketing services,
conducting a literacy needs as-
sessment, accessing Internet re-

source materials, and other infor-
mation designed to help agencies
develop Workplace Literacy pro-
grams. The Guide is $8 from
LVA, 5795 Widewaters Parkway,
Syracuse, NY 13214.

¢ TESL-L is an electronic dis-
cussion forum for ESL teachers,
as reported in the June 1995 Re-
gion 8 Staff Development Center
Newsletter. TESL-L is available
on the Internet/e-mail and has
links to members in 83 countries.
To join, send e-mail to
listserve@cunyvm.cuny.edu.
Text should be SUB TESL-L
(your first and last name). Or send
a message to Anthea Tillyer at
abthc @cunyvm.cuny.edu. For
more information contact Eliza-
beth Mitchell, Region 8 coordi-
nator, (610) 902-8518.

®®The Summer 1995 READ
USA Update, from the American
Legion in cooperation with pub-
lic libraries, mentions the success
of Legion Post 182 in Lewis-
burg’s efforts and the Union
County Library. Post 182 donated
two sets of the “I Want to Read”
video series and, reports librarian
Kathleen Vellam, “They have
done quite well. We’ve been very
pleased.” The article closes with
the comment: “Their story illus-
trates well how yesterday’s lit-
eracy actions may determine
tomorrow’s literacy achieve-
ments.

DATABASE
TRAINING IN
PROGRESS

by Dr. William Murphy,
Research Associate, Bureau
of ABLE

Three of seven training sessions
remain for the 99 agencies in the
student database project. If your
agency is participating, you
should have received an invita-
tion; if not, you should have re-
ceived your student and staff
forms for the new program year.

The training sessions, pre-
sented by Bill Murphy and Mary
Scarceli, data analyst for the
Center for Literacy in Philadel-
phia, take place in a computer
lab. Participants install the da-
tabase and enter data in the en-
rollment, attendance, assess-
ment, closeout, and site screens.
They see how to do reports on
site attendance, enrollment, stu-
dent demographics, and student
outcomes. Finally, they learn
how to prepare a file to submit
to the Bureau.

The database applications
will be provided in both DOS
and Macintosh versions. A de-
tailed manual of instruction is
included, and the Center for Lit-
eracy will provide technical as-
sistance for the remainder of the
program year. In subsequent
years, we hope to involve the
Regional Staff Development
Centers as part of an overall
strategy on technology.

Upcoming sessions are at
Drexel University, September 19,
9-12 or12:30-3:30; Lanca